STUDIA COMENIANA ET HISTORICA | RESUME | SUMMARY 107-108, L11/2022

Janos Ugrai

Nepritomnost Komenského v pedagogickém diskurzu v Sdarospataku v prvni
poloviné 19. stoleti

Clanek sleduje osudy Komenského pedagogickych myslenek v Sarospataku, zkouma zejména
situaci na pocatku 19. stoleti. Snazi se odpoveédét na otazku, jak se nové intelektualni vzedmuti,
které se objevilo po Tolerancnim patentu Josefa Il. z roku 1781, projevilo na recepci
Komenského pedagogickych nazor a uceni. Skromny zdjem o jeho pedagogické ndzory je
piekvapivy, zvlasté kdyz uvazime, ze osobnost Komenského byla v Sarospataku na pielomu
18. a 19. stoleti obecné pripomindna. Pedagogické mysleni v Sarospataku bylo navic natolik
intenzivni a diferencované, ze do n¢j Komenského tradice mohly byt integrovany. Skute¢nost,
ze tomu tak nebylo a ze Komensky nebyl vzpominan v pedagogickém diskurzu, je velmi
zajimavym jevem. Tento rozpor a nedostatek l1ze vysvétlit zménou kulturniho paradigmatu,
ktera méla, obzvlasté v Sarospataku, delsi trvani. Ono dlouhé piechodné obdobi o desitky let
zpozdilo proménu tradicni struktury vysoké Skoly reformované cirkve a zavedeni
specializované vyuky.

Comenius’ Absence from Pedagogical Discourse in Sarospatak in the First
Half of the 19th Century

This article traces the afterlife of Comenius’ pedagogical ideas in Sarospatak, examining the
situation at the beginning of the 19th century in particular. It seeks to answer the question how
the new intellectual effervescence that appeared after Joseph II’s Patent of Toleration (1781)
affected Comenian pedagogical views and teachings. The modest interest in Comenius’
pedagogical views is astounding, especially considering that memories of Comenius were
generally preserved in Sarospatak at the turn of the 18th and 19th centuries. Furthermore,
pedagogical thinking in Sarospatak was so intense and nuanced that Comenian traditions could
have been integrated into it. The fact that this was not the case, and that the general memories
of Comenius did not manifest in pedagogical discourse, is a highly intriguing phenomenon.
This contradiction and deficiency can be explained by the cultural paradigm shift, which was
particularly prolonged in Sarospatak during the discussed period. This long transition delayed
the transformation of the traditional structure of the reformed college and the introduction of
specialized teaching by decades.



